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Confronting Genocide: Never Again? 1
Introduction

Introduction: Never Again?

n March 2004, the international media was

flooded with reports describing the murder,
sexual assault, disappearance, and displace-
ment of hundreds of thousands of people in
western Sudan. In reality, the mass killing

century alone, more than 200 million people
were killed by governments or political vio-
lence, 40 million of them in genocides. Recent
conflicts and violence in places such as Sudan,
Syria, and other places illustrate that the trend

continues today throughout the world. Why
is this? What are the root causes of genocide?
How has the international community tried

campaigns in Darfur, Sudan began years before
the media started reporting on it. Like violent
conflicts throughout history, tensions had
existed for years and had deeper roots than to prevent genocide? Why has it failed to

many in the international community initially keep the pramise of “never again”? ‘ t
es’ role? What actions
community grc&

recognized. The tragic events in Darfur were the United

part of a long history of conflict in Sudan. In local 1

one of the most violent and deadly series of nce? How doyc ties
VET from
event and

conflicts and mass murder, more than 2.5 mil-
lion civilians in Sudan and South Sudan have
been killed since World War II. Many more
survived the violence.

causes of
The type of horror described above cam enocide and w s, it is important
to be known as “genocide” following th o understan e have grappled with

these i roughout history and today.
(including six million Jews) durin, In the th llow, you will explore re-
caust. When World War II ende i spo ide. Part I explores the history
concentration camps were 1i eal with genocide. Part I exam-

f
was shocked and horrifie i . ’ i se studies of genocide and the local,

Pledging that such an ev ional, and U.S. response to each case.

again, leaders worl ately, you will deliberate and formulate

Convention. our own ideas about how the United States
ars after the Holo- should prevent and respond to genocide.

More than seve
caust, the recent even Sudan dem rate
that the promise of “never again” has
broken time after time. During t

It is important to note that this reading
focuses on one type of killing of civilians:
genocide. Specifically, this reading focuses on

Note to Students

ieth century, governments and political violence killed more than 200 mil-
ding focuses on one type of killing of civilians: genocide. In its strict legal
s to widespread murder and other acts committed by governments or

e intent to destroy—in whole or in part—a national, racial, religious or eth-
calculate that there were more than forty million victims of genocide in the
ntlry and are debating whether other acts of mass killing should be called genocide
rse, there have been other kinds of killing as well. Civilians have been targeted for
reasons and during wartime, for instance. This text is not meant to ignore these other

s of history, but rather to focus on the particular issue of genocide and how the world

During the t
lion civilians. T
definition, ge
other grou

has attempted to cope with this repeating problem. The six case studies discussed here focus on
government-perpetrated genocide. Most genocides have been perpetrated by governments but it is
important to note that government involvement is not necessary for genocide to occur.
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TRB | Confronting Genocide:

1 0 Never Again?
Part I: The Genocide Convention

The Genocide Convention: Five Case Studies

Objectives:
Students will: Examine the definition of
genocide in the Genocide Convention.

Consider the possibilities for differing
interpretations of the Convention and what
constitutes genocide.

Assess historical events and cases of geno-
cide around the world.

Required Reading:

Students should have read the Introduc-
tion and Part I of the reading and completed
“Study Guide—Introduction and Part I” (TRB
6-7) or “Advanced Study Guide—Introduction
and Part I” (TRB-8).

Choices Videos:
Short, free videos that you may fin u
for this lesson are available at <ww ol
s

edu/resources/scholars_genocide

php>.
P jon and Pun-
J110) ” (TRB-12

“Defining Genoge )

Handouts:
“Convention on
ishment of the Cri

In the Classroom:

1. “The Wall”—Begin
ing the word “genocide” i enter of the
board. Give students 5-10 min’ to approach
the board and writ tever comes to mind
when they think o e—statements,
words, questig niries, etc. Instruct the
th @ Se in silence. Encourage
ach other’s postings as well
n independent postings.

Tit-

ning Genocide—Distribute the

onvention and Defining Genocide
handouts. Explain that 2014 marked the 65th
anniversary of the Genocide Convention, and
today students will examine the convention’s
resulting definition of genocide and the inter-

national law in place against the crime. Divide
students into small groups and have them
read Article I and Article II out loud within
their groups. Have one member of each group
record their group’s responses to the questions.
After students have completed the worksheet,
give them the opportunity to ask questions
about any phrases or words that they do not

understand.
ents to share their ob’ t
age of the Genoci 0 -
f groups are pr. ed!

lear-
students
ention
ous language?
onvention does
ers of deaths or
rm? Challenge them

Invite

the authors o
ve had {
o studeni®b

to thin
using |

ternadéiena What do students think is the
pri rpose of the Genocide Convention?

loring Genocide’s Extent—Tell

nts they are going to examine some case
tudies and use the language of the convention
o determine if the cases are genocides. Place
students in groups of four to six and distrib-
ute “Case Studies.” Assign each group at least
one case to examine. Tell students to refer to
Article II of the convention as they consider
whether their case(s) should be considered
genocide.

4. Sharing Conclusions—Have the groups
share their findings from their case studies.
What standards did students apply from the
Genocide Convention to make their decision?

Explain that not all scholars agree that
each of the cases may be defined as genocide.
Ask students to consider why scholars would
have differing viewpoints. What is at stake in
identifying an event as genocide? Might this
happen for political reasons? Would students
change the language in the convention in any
way? Would they protect additional groups?
Ask students to remember what the purposes
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Never Again? 1 1
Part I: The Genocide Convention

of the Genocide Convention are. Is it possible

to look at historical events and apply the term
retroactively? Is it useful? Why or why not? Is
it enough to recognize the scale of suffering of
victims? Why or why not?

Homework:

Students should read Part II in the student
text and complete “Study Guide—Part I1”
(TRB 19-20) or “Advanced Study Guide—Part
II” (TRB-21).
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1 2 Never Again? Name:
Part I: The Genocide Convention

Convention on the Prevention and
Punishment of the Crime of Genocide

Adopted by Resolution 260 (IIT) A of the (c) Deliberately inflicting on the group
United Nations General Assembly on 9 Decem- conditions of life calculated to bring about its
ber 1948. physical destruction in whole or in part;
Preamble: (d) Imposing measures intended to prevent

The Contracting Parties, births within the group;

Having considered the declaration made (e) Forcibly transferring children of the

by the General Assembly of the United Nations group to another group.

in its resolution 96 (I) dated 11 December 1946 ’
acts shall be p@
e e;

that genocide is a crime under international
iracy to com

law, contrary to the spirit and aims of the
United Nations and condemned by the civi-
lized world,

Recognizing that at all periods of history

genocide has inflicted great losses on human- rect and nt to commit
ity, and ’

Being convinced that, in order to liberat genocide;
mankind from such odious scourge, in - tv ilgenocide.

tional cooperation is required,

Hereby agree as hereinafter Arti

s committing genocide or any of the
Article | enumerated in Article III shall be

o,
The Contracting Par o0- s ed, whether they are constitutionally
cide, whether commi i esponsible rulers, public officials or private
i ndividuals.
3 0 prevent and punish.

time of war, is a

Note: The full text of the Genocide Con-
vention can be found online <http://www.
g ns ohchr.org/EN/Professionallnterest/Pages/

in- CrimeOfGenocide.aspx>.

Article Il

In the present Convention,
any of the following acts
tent to destroy, in whole o
ethnical, racial or religious

ational,
such as:

(a) Killing me

(b) Causi s bodily or mental harm
to me 0 up;

€ group;
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Part I: The Genocide Convention

Defining Genocide

Instructions: The United Nations wrote the Convention on the Prevention and Punishment of
Genocide so that genocide could be legally treated as a crime subject to punishment. Read Articles
I and IT aloud in your group. Underline 3-5 phrases that you think are most important. Circle any
phrases or terms that you do not understand. You will come back to these later as a class. Answer the
questions below, and be prepared to share your responses with your classmates.

Questions:
1. According to Article I, what must be done in response to the international crime of genocide?

2. Who may be the victim of genocide? In Article II, geng

4. Does the convention ny peop st be killed in order for an event to be
called a genoci

with the intent to destroy, in whole or in part,” a w ?
i ii. iv.
3. How is genocide carried out? Article II listgfive at may be co’ ecpart of a genocide.
In your own words, briefly describe ghese .
i ii. V.

5. What do you think the phrase “co

in Article II means ? o

6. Does the Wordinl oi ArticleT6f the convention make it difficult or easy to define genocide? Ex-

plain.

7. n be punished for committing genocide? According to Article IV, which three categories of
pe does the convention aim to hold accountable and punish for committing genocide?
i ii. iii.

ns of life calculated to bring about...physical destruction”
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Part I: The Genocide Convention

Case Studies

Instructions: Read the case(s) assigned to your group and answer the questions that follow. Use
your understanding of the Genocide Convention, particularly Article II, to answer the questions that
follow. Be prepared to share your answers with the class.

1. The Trail of Tears

One of the major questions facing the United States in its first century was how it would treat the
native groups in North America. This included not only groups in the West, but also the thousands of
native people that lived within U.S. borders at the time. In the early nineteenth century, the feder
government supported a policy of assimilation. This policy encouraged native groups to be e
“civilized” by adopting Anglo-American customs, converting to tianity, and attending
ment or missionary boarding schools. U.S. leaders forced nati to give up their
become part of U.S. society.

The U.S. demand for land was strong. U.S. leaders
settlement quickly. Despite previous treaties with n s gave

native removal,
signed the Indian Removal Act into law. Thi : ding in U.S. states

P -native people alike, that
voiced strong opposition to native . native grou e to the Supreme Court or

refused to sign removal treaties . government. es, for example, worked to
.S. al status not extended to native

i n ultimatum: if the Cherokees did
not move west immedia hat became known as the Trail of

convince the U.S. governme

Tears, federal troops their lands. In the dead of winter, they
forced the Chero
journey, more tha S exposure, and malnutrition.

Questions:

1. Was the “Trail of Tears” a gen in your reasoning.

2. What standards Article II of the Genocide Convention did you apply to answer question 17

al information would you like to have about the Trail of Tears?
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Part I: The Genocide Convention

Case Studies

2. King Leopold and the Congo Free State
The region that is today the Democratic Republic of the Congo became the personal possession
of King Leopold II of Belgium in 1885. Leopold’s top priority was to make money from his colonial
venture, and the colony became infamous for its harsh abuse of the African population. The Congo
Free State measured more than seventy-six times the size of Belgium. Its population of more than
twenty million was diverse, with approximately 250 different ethnic groups. As many as ten million
Congolese—about half of the total population—died in the first two decades of colonialism as a result
of colonial abuse and violence.

Laws prevented Africans from traveling freely across provincial borders and from practiging
non-European religions. Africans were also subjected to physical ishment for offenses ?
disrespecting a European.

Africans in the rural areas were forced to collect ivory n
coffee, and tea for export. Discoveries of precious meta , per,
and diamonds led to the further extraction of Congo’ a fricans

were forced to work in the mines and labored unde i itiong fficials

forced others to work for the Force Publique, a goli i intimidating and
abusing local populations. Members of this
conditions, and violent abuse at the hands o

of the abus ’s colonial system under
ede the Con th lgian government, which

As the international community
King Leopold, public pressure for po

reluctantly took control in 1908
Questions: / e
1. Were Belgium’s action oa geb your reasoning.

2. What standards from Article I cide Convention did you apply to answer question 17

&

3. What additio n ion would you like to have about King Leopold and the Congo Free State?
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Part I: The Genocide Convention

Case Studies

3. Tibet

Tibetans are a people best known for their devotion to Buddhism and to their land, which lies to
the north of the Himalayan Mountains in what is today southwestern China. The Tibetans enjoyed
autonomy for centuries, but in 1950 Chinese troops overran their homeland.

Chinese communist officials ruthlessly attempted to erase Tibet’s distinctive culture during
China’s Cultural Revolution. After a rebellion in 1959, Chinese military forces killed and imprisoned
hundreds of thousands of Tibetans. Thousands of monasteries, temples, and other Tibetan archi-
tecture were also destroyed. Since the 1980s, China’s policies have been aimed at promoting the

migration of thousands of ethnic Chinese to Tibet. As a result, Tibetans are now a minority '3the
e
'!e
ar-

region.

Since 2001, the Chinese government has centered its poli
opment and strict control of dissidents. The Chinese gove
Hard” campaigns that it claims are aimed at reducing cri

on rapid econ
ched a num
egion. The gover

rested thousands of Tibetans and killed hundreds of ing i ities.
When the Dalai Lama, whom many Tibetans reco j isi i bama in
the White House, the Chinese government con alai Lama seeks

independence for Tibet from China. The Da i omy from the
central government. Since 2009, at least 140 in protest of China’s
religious, cultural, and political repres

Questions:
1. Are China’s actions in Tibz xplain zur
2. What standards fr ticle II of the @enocide €onvention did you apply to answer question 1?

O

uld you like to have about Tibet?

3. What additional informatio
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Case Studies

4. The Ukrainian Famine

Russia and Ukraine have been closely linked politically and economically since the eighteenth
century, when the Russian Empire established control over much of what is today Ukraine. During
the Soviet era (1917-1991), Ukraine was home to much of the Soviet Union’s agriculture and devel-
oped a large industrial base.

In 1928, the leader of the Soviet Union—Josef Stalin—imposed a Five-Year Plan designed to
industrialize the struggling Soviet economy. Stalin believed that the Soviet Union had to industrialize
at all costs in order to compete against the threat of the capitalist countries of Europe and Japan.

rmers, known as ku]a]'o
hen Ukrainian kulaks
they were told,

The plan included ending small-scale farming and forcing the
on large-scale farms. This process was known as “collectivization?
they would have to give up their land to the Soviet state and
In response, Stalin announced in 1929 his intention to “ligg@i
of thousands were deported to forced labor camps in Si
known for its low temperatures and severe winters.
tem led to poor harvests and ultimately food shortal
Soviet Union, but Stalin saw the shortages in i Ukrainians. The
truth was that “collectivization,” not sabota mine. Because
Stalin saw the failures as a result of plots by i isti t Male, he escalated the
Soviet crackdown in Ukraine, worseni . i ted, and allowed to

jon in 1932 and 1933.
Questions:
1. Were the Soviet Unio@

2. What standards from Article I of t

parts of the

nocide Convention did you apply to answer question 1?7

3. What additiona mation would you like to have about the famine in Ukraine?
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Case Studies

5. The Conquest of the Desert

The country of Argentina gained its independence from Spain in 1816. Argentina’s newly uni-
fied central government wanted to expand its control of land out from the coastal areas into areas
inhabited by native groups. This was a way of increasing agricultural and commercial production and
providing land to new immigrants of European origin. In addition, Argentina hoped to prevent the
neighboring country of Chile from expanding its borders.

Continuing a long history of pushing native people off their land to expand its borders, between
1878 and 1885, the government began a military campaign in the regions of Pampa and Patagonia.
General Julio Argentino Roca, the national minister of defense who became the president oférge
tina from 1880-1886 and again from 1898-1904, started the camp

During this campaign, the army was authorized to execut
dren. Families of native groups were separated. Children
to “concentration camps” in different parts of Argentin

, including wo

also separated and native women were often raped
children were also frequently kidnapped or for d then forced
to work as servants for wealthy Argentinian s by saying that
they were bringing the children into the civi isti ! gentine government’s
actions killed at least one thousand na from their homes. The
government secured thirty-seven t land for w investors.

S a geno @our reasoning.

nocide Convention did you apply to answer question 1?7

Questions:
1. Were the Argentine gov, t’s

) ¢

2. What standards from Article I of t

O

mation would you like to have about the “Conquest of the Desert”?

3. What additiona
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